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Mahboob, A. (2010). The NNEST lens: Non native English speakers in TESOL. Newcastle: 
Cambridge Scholars Publishing. 345 pp. US$29.99 (paperback). ISBN 978-1443819107.

Reviewed by: Bedrettin Yazan and Ali Fuad Selvi, University of Maryland, College Park, MD, USA

As a legitimate area of research, the NNEST (Non-native English-speaking Teachers) 
movement has received significant attention recently, but it still remains an underex-
plored area. As an emerging leader in NNEST advocacy and research, Ahmar Mahboob 
has been cognizant of this paucity of research and addressed this immediate need in 
the literature by bringing together 16 chapters written by various international ELT 
researchers.

In the introductory chapter, Mahboob presents a well-crafted theoretical foundation 
that supports the NNEST movement. He includes a discussion on questioning the 
privileged status of the native speaker in TESOL and utilizes this discussion as a theo-
retical vehicle to contextualize the historical development of the movement. He 
defines ‘the NNEST lens’ as a critical perspective of multilingualism, multinationalism, 
and multiculturalism through which a range of various topics of interest in applied 
linguistics and TESOL could be studied. Although not specifically reflected in the 
table of contents, the book is clustered around five areas of focus.

The first area (Chapters 2–4) deals with deeply ingrained conceptualizations in 
applied linguistics and TESOL, and their manifestations in issues pertaining to NNESTs. 
In Chapter 2, Romney problematizes the dominant perceptions in TESOL by highlight-
ing how issues of race, nativeness and world Englishes blend in very complex ways. She 
critically positions her discussion in the intersection of race and nativeness, and tries to 
shed light on the racial dimension of the TESOL profession. The next chapter by Ishihara 
questions the nativeness paradigm from the perspective of learning pragmatic norms. 
Utilizing a phenomenological inquiry, Ishihara argues that individuals’ divergence from 
or resistance against native-speaker pragmatic norms is a manifestation of their agency 
and therefore needs to be interpreted as an intentional expression of subjectivity. She 
suggests that the distance maintained in pragmatic choices have significant implications 
for second language (L2) pragmatics. In the last chapter of this area, Forman deals with 
the role and importance of the first language (L1) in EFL classrooms. She utilizes class-
room observations, teacher interviews, and micro-textual analysis in university-level 
classrooms in Thailand and identifies a series of principles supporting positive L1 use. In 
conclusion, Forman recommends extensive L2 use blended with complementary L1 use 
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and highlights that this is a context-specific pedagogical practice and a major strength of 
NNESTs.

The second area of focus (Chapters 5–8) explores the attitudes and perceptions 
towards NNESTs held by different stakeholders. In Chapter 5, Mullock emphasizes the 
scarcity of research into the quality of L2 teaching compared to general educational 
research. Mullock reviews the literature on the qualities of a good teacher in general 
education and English teaching, and summarizes the literature on students’ attitudes 
towards NESTs and NNESTs. She then reports on an inquiry into university students’ 
conceptions of good EFL teaching in Thailand, which is followed by her discussion of 
results from the framework of the NEST/NNEST debate. In the subsequent chapter, 
Tatar and Yıldız discuss their study on the self-perceptions of in-service and pre-
service NNESTs in Turkey, and explore the major challenges and strengths of NNESTs 
in Turkish EFL classrooms. Chapter 7 focuses on the perceptions that mentor teachers 
hold about pre-service NESTs and NNESTs during teaching practicums. Drawing on 
quantitative and qualitative data, Nemtchinova discusses mentor teachers’ responses 
within the categories of ‘personal qualities’, ‘command of the language’, ‘teaching 
organization’, ‘lesson implementation’, ‘cultural awareness’, ‘feedback to students’, 
and ‘self-evaluation’. Chapter 8 by Lipovsky and Mahboob critiques the commonly 
utilized methodologies in attitude and perception studies. Contending that the scrutiny 
of students’ actual language usage would lead to a richer and deeper understanding of 
beliefs, the authors exploit the Appraisal Framework in Systemic Functional Linguistics 
to study the language in students’ comments on NESTs and NNESTs. Their report 
concludes that students perceive that NESTs and NNESTs complement each other’s 
strengths.

The third focal area (Chapters 9–12) provides a wide array of ideas, strategies, and 
approaches to classroom teachers, teacher educators, and program administrators to 
become conscious about NNEST issues and to move towards a field of ELT defined by 
professionalism and non-discrimination. In Chapter 9, Barratt maintains that teacher 
education programs play a significant role in overcoming the discriminatory practices 
NNESTs face in professional settings. She presents 30 strategies that teacher education 
programs can employ to contribute to the effacing of inequity among NESTs and 
NNESTs. These strategies are discussed within four non-exclusive categories: aware-
ness raising, discourse inclusion, equity management, and professional development. In 
Chapter 10, Wu, Liang, and Csepelyi summarize the major areas of challenge for 
NNESTs’ teacher development. Then, through the presentation of 17 strategies in a 
three-step sequence (‘getting started’, ‘getting prepared’ and ‘stepping into the real 
world’), they intend to help novice and pre-service NNESTs become active, purposeful, 
strategically-minded, self-regulated, and eventually self-directed professional language 
teachers. In the next chapter, Nemtchinova, Eslami and Doğançay-Aktuna suggest that 
MATESOL programs fail to attend to pre-service NNESTs’ language proficiency needs. 
They assert that teacher education programs are responsible for helping prospective 
NNESTs increase their language proficiency. Discussing language proficiency in rela-
tion to language teaching, this article offers a number of activities to improve NNEST 
candidates’ language competencies. In the last chapter of this section, Oxford and Jain 
address the problem of familiarizing students with language myths and fallacies and 
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raising their awareness about the status of English in the 21st century. Through a qualitative 
research design, they describe the approaches that course participants adopt while 
revising their initial misconceptions about World Englishes and share a course model to 
mitigate students’ misunderstandings and accomplish deeper comprehension.

The next focal area (Chapters 13–14) delves into the issues regarding the promotion 
of collaborative practices between NESTs and NNESTs in their professional settings. 
In Chapter 13, Luo reports on a study that investigates the collaboration between 
NESTs and NNESTs in Taiwanese elementary schools. Analysing classroom observa-
tions and individual interviews, Luo classifies collaborative EFL teaching by NESTs 
and NNESTs into three categories: traditional team teaching, monitoring teacher and a 
combination of these two. Data analysis also yields the finding that optimum collabo-
rative instruction consists of eight components: respect, equality, flexibility, language, 
empathy, collaborative culture, time and knowledge. The remainder of the chapter 
presents some suggestions to make these components an integral part of teacher educa-
tion and other relevant interventions. The next chapter concentrates on ways to enhance 
the interactions and relationships between NESTs and NNESTs. Relying on qualitative 
data, Dormer presents a model including four types of relational environments that 
emerge in the intersection of teacher development and teacher interaction: shared com-
petence, isolated competence, shared frustration, and isolated frustration. Dormer also 
discusses the types of desirable teacher development that are conducive to quality 
NEST/NNEST relationships, and the practical steps to promote NEST/NNEST inter-
action and collaboration.

The last area of focus (Chapters 15–16) concerns the role of corpora as a valuable tool 
for NNESTs to confront challenges in the professional environment. Chapter 15 by Liu 
suggests that improving their English proficiency and increasing their teaching and 
research resources are two crucial concerns for NNESTs. Liu offers the use of corpora to 
cope with these issues. He provides a detailed description of the steps of using corpora for 
language learning, teaching, curriculum development, and research. The chapter also lists 
in its appendices beneficial resources for corpus-based language learning, teaching, and 
research. In Chapter 16, Bednarek crafts examples and exercises to elucidate the applica-
tions of corpus linguistics in language teaching, and she lists many useful resources for 
ESL teachers and teacher educators. The chapter ends with six sample projects that 
Bednarek suggests prospective NNESTs should work on.

Pulling together five distinct threads on NNEST issues, Mahboob’s edited volume 
stands out as a comprehensive work that presents a discussion of virtually all aspects of 
the NNEST lens. Therefore, in its entirety, the book not only underscores the myths and 
misconceptions leading to discriminatory attitudes and practices against NNESTs but 
also provides tools, strategies and resources to empower NNESTs to promote equity 
between NESTs and NNESTs and to foster collaboration between these two populations 
of ELT professionals. Hence, Mahboob’s volume proves to be essential reading for pre/
in-service teachers, graduate students, teacher educators, researchers, administrators, 
and policymakers who want to have a thorough understanding of the novel dynamics in 
ELT through an ‘NNEST lens’. We believe that this book makes a great contribution to 
the NNEST movement calling for a paradigm shift in the field of ELT. It poses crucial 
questions and challenges concerning ELT, thus endeavoring to disrupt the pervasive and 
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persistent biases that impede the field from pursuing new directions. As Mahboob 
remarks in the preface, this book constitutes a step in applied linguistics and TESOL that 
effaces the role of one’s native language, culture, ethnicity, nationality, and race in deter-
mining one’s instructional competencies, linguistic abilities, persona and position. Thus, 
it invites ‘us to imagine how the field can develop if we take the multilingual, multicul-
tural, and multinational perspectives of an NNEST lens and reexamine our theories and 
practices’ (p. xiii).

Crookes, G. (2009). Values, philosophies, and beliefs in TESOL: Making a statement. Cambridge: 
Cambridge University Press. 277 pp. $39.00 (PB). ISBN-13:9780521741279.

Reviewed by: Nur Yigitoglu, Georgia State University, Atlanta, GA, USA

In Values, philosophies, and beliefs in TESOL: Making a statement, Crookes investi-
gates the language teaching profession from a range of different perspectives. The 
overall aim of the book is to contribute to the language teaching profession by provid-
ing a solid basis for generating teacher philosophies. In this volume, Crookes argues 
that articulating well-informed rationale and teaching philosophies will help us, as 
teachers, deepen our understanding about ‘what is missing, and above all for what we 
have accepted, perhaps unconsciously, without asking where it came from and what 
baggage it brings along with it’ (p.239). Thus, Crookes examines the essential and 
pivotal role of exploring the origins of teachers’ values, beliefs, and philosophies for 
the development of teachers’ philosophies of language teaching. With this over-arching 
purpose in mind, Crookes presents the readers with various sources of teaching phi-
losophies that are widely held in the area of English language teaching. The volume 
offers an extensive review of the historical and philosophical underpinnings of teach-
ing philosophies, mainly drawing from available literatures on language teachers’ 
values, philosophies and beliefs. Additionally, the volume addresses questions that 
have so far remained unanswered in the area of teacher philosophies. For example, 
most syntheses of literature such as this one start with questions regarding what is 
known in the area of second language learning and teaching. Unlike such syntheses, 
the book also focuses on the limits of knowledge and the potentially unknowable 
aspects of language teaching and learning.

The historical and philosophical roots of teachers’ philosophies of teaching are 
reviewed in the first five chapters. For instance, Chapter 1, ‘Beginning to make a state-
ment (of beliefs, values, or philosophy) in TESOL’, sets the scene for the remainder of 
the book by previewing some approaches to language teaching. The historical roots of 
teachers’ values are closely examined in the following two chapters. Chapter 2, ‘The 
early history and philosophies of school’, provides readers with a solid discussion of 
formal school systems with respect to second/ foreign language literacy. Similarly, 
Chapter 3, ‘Language teaching traditions in historical and philosophical context’, gives 
a historical sketch of language teaching traditions. In ‘Isms and systems’, (Chapter 4) 
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