
Letter from the President

 

 

Welcome to a new year with WATESOL.   As some of
you know,  every June we have a Board Changeover Meeting,  so I would
like to welcome the new board members as well  as those continuing and
express my deepest thanks to those board members that have left for all of
their hard work.  We are looking forward to a great year ahead and have
been  keeping  busy  with  the  planning  of  the  fall  conference,  the  board
strategic  planning retreat,  as well as reconnecting with original WATESOL
board members and the TESOL community at large.  

We are in the full throws of fall conference organization. We are very excited
that Jayme Adelson-Goldstein is our keynote speaker for the fall event.  We
encourage WATESOLers and potential WATESOLers to send proposals for
the fall conference on November 13th. . If submitting a proposal is not an
option, please consider volunteering with the planning committee or for the
day of  the  conference.   We encourage everyone to  be  involved  and are
happy to have members participate.
Over  the next  year  we hope to  put  into  action some of  our  membership
recruitment strategies.  Recently the board participated in an  energizing all
day strategic planning retreat  which generated some terrific ideas for this
year  and  the  beyond.   But  we  also  need  to  hear  from you  about  any
improvements we can make to help provide a higher quality of service to
WATESOL professionals.  Please feel free to contact me or any of the board
members directly with suggestions you may have. And look for messages
from our membership team for event announcements.  

The  founding  members  of  WATESOL  have  also  expressed  interest,
rejuvenating their involvement with the organization and celebrating 40 years
of WATESOL. We have been in touch with several past board members and
are looking forward working with them again.
 
I also had the honor  of  sitting on a panel  for  the U.S.  State Department
Foreign  Service  Career  Transition  program and  was  asked  to  discuss
options  for  foreign  services  retirees   in  the  field  of  TESOL.  There  was
tremendous interest and it was great experience to represent WATESOL.  So
far, the start to this year has been fantastic and I am happy to be working
with such extraordinary professionals. I look forward to seeing everyone on
November 13th if not sooner.
 
Melissa Zervos, WATESOl President

Elementary Ed SIG

 

 

We  hope  you  have  been  enjoying  a  restful  and
relaxing summer! It's time to start thinking about
the November 13 WATESOL Fall Conference. Trish
and Pam will be meeting to discuss What Works and
What's  New  in  the  world  of  ESOL  Elementary
Education.  If you have any ideas that you would
like to share in a publication or presentation, please
let us know!  
 
We're looking forward to hearing from you at:
 patricia.bellman@fcps.edu  and/or
pam.durrant@fcps.ed

 

ATES Travel
Grant

 

 

The WATESOL
ATES Travel
Grant is intended
to help cover the
costs of traveling
to Senegal for the
ATES National
English day
celebration as it is
relevant to the
teaching of
English as a
Second
Language.
 
Deadline: 
November 15,
2010
Call for
Applications
(Word).
 

Book Review

 

 

Presenting in English: How to Give Successful Presentations by Mark Powell. Thomson-Heinle, 2002. ISBN 1
899396 75 6.
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Trish and Pam
El. Ed. SIG Co-Chairs
WATESOL

Secondary Ed SIG

 

 

Welcome back after  a  summer break!    The Secondary Interest  Group is
regrouping and looking forward to an active FACEBOOK online community.
 If you would like to join please search for WATESOL Secondary Sig and ask
to be friends.  We are just starting to build the account and need your help.
 We are looking for  teaching best practice tips, articles you found useful,
things you are doing to help raise ELL achievement and anything else that
other ESOL teachers might find interesting and useful.  
 
As we all head back to school this fall one important question we are working
on is how we can support our English language learners who are no longer
in ESOL classes but still need academic support.  Some ESOL departments
speak to their entire faculty and provide teachers with an overview of who
our  English  learners  are  and  how  they  can  help  scaffold  instruction  to
increase access to their curriculum.  This professional development provides
an excellent way to raise the awareness of ELL needs, but we must follow-up
with  individual  teachers and with  our  Professional  Learning Communities.
  ESOL teachers who are regular members of a content PLC can provide
specific ideas to support teachers looking for ideas to help their struggling
ELLs.  We can offer vocabulary strategies, review games, sentence frames
for speaking and writing about the content, scaffolds for notetaking, graphic
organizers and so much more.  The beauty of the PLC is that the ideas and
discussions  have  a  trickledown  effect  to  the  students  of  all  the  PLC
members.  
 
We  encourage  ESOL teachers  to  share  how they  are  reaching  out  and
supporting their  content  teachers as they work to meet  the needs of  the
English language learners in their classes.  Join us on FACEBOOK. Share
your ideas and learn from colleagues around the DC Metro area.  

 Nancy Batchelder, Secondary SIG co-chair
 Laura Brown, Secondary SIG co-chair

Higher Ed SIG

 

 

During this unusually hot summer, members of our higher sig have taken  a
much  needed  break  and  seem  to  be  enjoying  the  heat  after  the
snowmageddon that had engulfed the greater metropolitan area in the late
winter. However, for those living in Montgomery County and in certain parts
of  DC,  the  weather  has been overpowering  and electricity  outages have
been as common as they were during the blizzards. The only sig news that
has been conveyed to the higher ed co-chairs is that Jennifer Lubkin has a
full-time position at Georgetown. Congratulations, Jennifer! A member of our
sig is also becoming a first-time mother this fall.
 
An exciting treat for us as members of the higher ed sig is that Carol Romett
whose workshops on how to teach reading have garnered over sixty
participants, will be once again presenting at the fall convention.

Hopefully an extra large room will be allotted to her!

Charles and Nasreem, Higher Ed SIG co-chairs

Adult Ed SIG

 

Fall Conference Proposals

Greetings and salutations!
As summer fades and fall draws nearer, let us begin by welcoming the new
Co-chair for the Adult Education SIG. Her name is Theresa Wilson and by
day she is a marketing manager for a biotheraputics firm in Bethesda. By
evening, night and weekend,  she teaches ESOL for the Literacy Council of
Montgomery County, the International Language Institute, and her church. 

As  you  should  now  know,  the  fall  conference  date  has  been  set  for
SATURDAY NOVEMBER 13th at 8.30am. WATESOL invites proposals for
presentations  and  workshops  for  the  fall  conference.  Proposals  are
welcomed  from  teachers,  teacher  educators,  researchers,  program
administrators, materials and curriculum developers, and other professionals
in  communications,  education,  linguistics,  foreign  languages,  and  other
related  fields  who  have  extensive  experience  in  providing  in-service
programs and consulting for educational organizations. The sessions can be
in the following formats: interactive/hands-on training, presentation/lecture;
discussion  group;  panel;  other  as  defined  by  the  presenter(s).  Sessions
should be between 1– 2 hours.  All proposals are reviewed and selected by
WATESOL’s Proposal Committee.
Steps for Submitting Proposals:

 
Presenting in English by Mark Powell is not a new book, but holds up well. The target audience is for business
English from mid intermediate to advanced. It covers the basics of how to effectively use suprasegmentals, such
as intonation, pauses, stress, emphasis and pacing, as well as articulation, chunking of information, softening,
use of repetition and signposting. There are chapters on the use of visuals and how to deal with questions. There
is excellent vocabulary development for presentations, as well. The book is written for business purposes, but
works well for upper intermediate academic students.
 
Review by Rae Roberts

 

New study reveals what’s hot, what’s not in language learning

 

 

Mobile-assisted language learning (MALL) and individualized, customizable
approaches to speaking a new language are just two of the new directions in
language education, according to a new study on global trends in language
learning. The study found that authoritative teacher attitudes and language
labs, among other things, went out in the 20th century.
In the 21st century, new trends include:
                                                                                                                 

Using technology both inside and outside the classroom       
Adopting an individualized and learner centered approach to learning
                                                              
Linking language learning to leadership skills and community impact
                                                                      
Asset-based approaches to assessment including frameworks and
benchmarks.

The study, “Global Trends in Language Learning in the Twenty-First
Century”, conducted by Dr. Sarah Elaine Eaton, a research associate at the
Language Research Centre of the University of Calgary and a private
educational consultant, also found that public speaking and presentation
skills, even for second language students, are enjoying new levels of
prestige.
The study is a meta-analysis of recent research which provided the means to
identify current and emerging trends in the language education field.
Written by: Fay Montgomery, faymontgomery@gmail.com
Links to the full-text report are available at http://wp.me/pNAh3-8I
 

Upcoming Conferences

 

 

2010 VATESOL Conference
“Rekindling Our Joy of Language Teaching”
Where:  University of Mary Washington
College of Graduate and Professional Studies
121 University Boulevard
Fredericksburg, VA 22406
http://www.umw.edu/cgps/about/default.php
When:  Saturday, October 2, 2010
More information is available on our  2010 Conference page.

http://vatesol.cloverpad.org
 
Second Language Research Forum 2010
RECONSIDERING SECOND LANGUAGE AQUISITION RESEARCH: DIMENSIONS AND DIRECTIONS
University of Maryland, October 14-17
Plenary speakers:
Dr. Kenneth Hyltenstam, Stockholm University
Near-native second language ultimate attainment – why not nativelike?
Dr. Judith Kroll, Pennsylvania State University
Bilinguals and second language learners: Juggling two languages
in one mind and brain
Dr. Michael Long, University of Maryland
Towards a theory of instructed adult SLA
Dr. William O'Grady, University of Hawai'i
Language acquisition without an acquisition device

For more information about this conference go to: http://www.webspace.umd.edu
/SLRF2010

Interesting Links

 

 

If the world were 100 people:

http://www.miniature-earth.com/me_english.htm
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Complete and e-mail one copy of the WATESOL Fall Conference
Form to Heather Ritchie at

watesolmembership@gmail.com . Completely answer
all questions including the summary.

1.

Provide a succinct, detailed abstract of the session (200-300 words).2.
In addition to the summary, proposals must include a curriculum vitae
or resume of no more than three pages.

3.

With  the  wonderful  adult  education  workshops  at  the  spring  conference,
Theresa and I have no doubt the fall workshops will be just as fabulous. If
you have any questions or would like any guidance, please do not hesitate to
contact one or both of us.
Have a wonderful fall and we look forward to seeing you at the conference.

Nancy Newton (Nancy.Newton@montgomerycollege.edu) 

Theresa Wilson (t_wilson0@yahoo.com)

What Works: Adult Education

 

 

Those of us who work with adult students do not always see the difference
between how an adult  learns and how a child  learns.  We hope that  the
following will be of use to you in the classroom to keep the students’ learning
as adult-friendly as possible.
 
How children learn How adults learn

 
The learner is dependent upon the
instructor for all learning
 

The learner is self-directed

The teacher/instructor assumes
full     responsibility for what is
taught and  how it is learned
 

The learner is responsible for his/her 
own learning

The teacher/instructor evaluates
learning

Self-evaluation is characteristic of this
approach
 

The learner comes to the activity
with little experience that could be
tapped as a

resource for learning
 

The learner brings a greater
volume and quality of experience

The experience of the instructor is
most influential

Adults are a rich resource for one
another and different experiences
assure diversity in groups of adults
 

Students are told what they have to
learn in order to advance to the next
level of
mastery

The need to know in order to
perform more effectively in some aspect
of one’s life is important as is the ability
to assess gaps between where one is
now and where one wants and needs to
be
 

Learning is a process of acquiring
prescribed subject matter and
content units are sequenced
according to the logic of the subject
matter

Learners want to perform a task, solve
a problem, live in a more satisfying way.
 
Learning must have relevance to
real-life tasks.
Learning is organized around life/work
situations rather than subject matter
units
 

Primarily motivated by external
pressures,
competition for grades, and the
consequences of failure

Internal motivators: self-esteem,
recognition, better quality of life,
self-confidence, self-actualization
 

NNEST Caucus

 

 

Sociocultural Theory in SLA Research: A
Developmental Synthesis
Bedrettin Yazan – University of Maryland, College
Park
byazan@umd.edu
 
Sociocultural theory of mind has made an enormous
impact in the field of education in the last three
decades. Its epistemological tenets are largely
drawn from the seminal texts by Vygotsky (1978,
1986), his followers Leont’ev (1981) and Luria
(1982), and those who have complemented his
ideas such as Cole (1996), Steiner (1997), Kozulin
(1998), Lantolf (2000), and Wertsch (1991). A

Language Exchange for classes and students

http://www.language-exchanges.org/
Grammar:
Noam Chomsky video: Universal Grammar

http://www.usingenglish.com/weblog/archives/000416.html
Types of Phrases

http://www.punctilious.org/grammar/phrases.htm#participial

Types of Clauses

http://www.punctilious.org/grammar/clauses.htm

Grammar resources for teachers and students

http://www.usingenglish.com/
Grammar and writing

http://grammar.ccc.commnet.edu/grammar

Links:
WATESOL Newsletter Submissions
Progress through Professionalism- Nov. 13, 2010
Fall Convention FAQ
WATESOL NNEST Caucus Site
Awards and Grants
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sociocultural perspective rests upon the assumption
that the construction of human cognition is fulfilled
“through engagement in social activities, and that it
is the social relationships and culturally constructed
materials, signs and symbols that mediate these
relationships that create uniquely human forms of
higher-level thinking” (Johnson, 2009, p. 1).
Therefore, this perspective postulates that “social
experience shapes the ways of thinking and
interpreting the world [and] individual cognition
occurs in a social situation” (Jaramillo, 1996, p.
135).  In other words, human cognition is defined
“as a dynamic social activity that is situated in
physical and social contexts, and is distributed
across persons, tools, and activities” (Johnson,
2009, p. 1). This emphasis distinguishes it from
behavioral and cognitive theories of human
learning, which conceptualize the learner as isolated
from the social and cultural contexts that surround
and play a cardinal role in the molding of his/her
cognition (Johnson, 2009).
Having been dominated by individualistic
approaches since it was established as a separate
field, second language acquisition (SLA) witnessed
novel leanings in its body of research more towards
Vygotskyan sociocultural theory in the mid-1980s
(Frawley & Lantolf, 1984, 1985) but quickly gained
momentum in the mid-1990s with a special issue of
the Modern Language Journal (Lantolf, 1994),
dedicated to the potential that Vygotskyan
sociocultural theory offers to inform L2 learning. In
the same year, an edited volume appeared (Lantolf
& Appel, 1994), and the first of a series of annual
meetings devoted to sociocultural research in SLA
was convened in Pittsburgh. Since then, conference
presentations and publications researching
sociocultural lenses in SLA have only increased
(Zuengler & Miller, 2006).
Swain and Deters (2007) highlight two of the many
principal premises “from sociocultural theory that
have important implications for alternative
conceptualizations of SLA” (p. 821). First, in
sociocultural theory of mind, language is conceived
thoroughly different from the traditional SLA
conceptions of language. In psycholinguistically-
oriented mainstream SLA, language is regarded as a
“conveyor of an already formed thought” (p. 822).
However, sociocultural theory views it “as a tool of
mind” (p. 822) conducive to cognitive development
and “constitutive of thought” (p. 822). The
production of spoken or written language means
“thinking in progress” and through this production
learners understand “complex concepts” (p. 822).
Second, Swain and Deters stress the utmost
importance sociocultural theory “places on the
history of a present entity or process” (p. 823). A
socioculturalist researcher considers “individuals
and their cognitive and emotional development as
constituting and constituted by their social milieu”
(p. 823). Therefore, from sociocultural point of view,
of paramount importance for SLA is the fact that
“individuals have histories that are complex and
variable and that affect their actions and motivation
to engage in L2 learning” (p. 832).
Activity Theory
On the research basis, one of the vast contributions
of sociocultural theory to L2 studies is activity
theory. It is an extended version of Vygotskyan
sociocultural theory of mind which was first posited
by Leont’ev (1978, 1981) and obtained popularity
with recent studies (Engeström, 1999; Lantolf &
Thorne, 2006; Thorne, 2004). “It addresses
Vygotsky’s claim that human behavior results from
the integration of socially and culturally constructed
forms of mediation into human activity” (Lantolf,
2000, p. 8). Activity theory is comprised of a set of
heuristics and tools that the researcher can or
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should adapt to what processes are put under
consideration (Thorne, 2005). What specifically
draws attention is its attempts to create a holistic
understanding of human activities and human
agency taking place in these activities. Rather than
functioning individually and independently, people’s
cognition enters a process of mediating and being
mediated by the social relationships they experience
with others (Johnson, 2009, p. 82). In this
mediation, they make use of culturally constructed
physical and symbolic artifacts. Relying on this
premise, human activity system is composed of
seven interrelated components: subject, object,
community, rules, mediating artifacts and
division of labor, which Engestrom (1999)
describes in the following figure: 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
To elucidate the categories in this imagined activity
system, subject  refers  to  the  individual or  group
whose agency researcher chooses as the point of
view in the analysis. “Object is the “problem space”
at which these activities are directed and that object
is  continuously  molded  and  transformed  into  an
outcome  that is  shaped by  a  host  of  mediating
artifacts” (Johnson, 2009, p. 83). These artifacts or
means  “are  symbolic  or  material  artifacts  that
mediate,  the  actions  of  the  subjects  within  the
system” (Smolcic, 2009, p. 59). Community in an
activity  system is composed of participants whose
activities are directed to the same general object,
situating  themselves  as  discrete  from  other
communities (Johnson, 2009). Division of labor is
closely  affiliated  with  the  collective  nature  of  the
activity.  “The  activity  is  divided  into  separate
actions,  each  of  which  is  then  assumed  by  a
particular  individual  in  coordination  with  others”
(Engestrom,  1999,  p.  72).  Rules  refer  to
regulational  norms  which  impact  the  activity
explicitly  or  implicitly  and constitute  certain  limits
and possibilities regarding the nature of interaction
occurring  in  the  activity  system  (Smolcic,  2009;
Johnson, 2009).   
Conclusion
Apparently, compared to the traditional
“overwhelmingly cognitive orientation in defining
and researching the learner and learning … with too
strong emphasis on the individual and the
internalization of mental processes” (Zuengler &
Miller, 2006), the application of Vygotsky’s
sociocultural theory of mind into SLA has provided a
more extensive understanding of L2 learning
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processes. Activity theory in particular offers a
really functional instrument for L2 teachers and
researchers to better understand and scrutinize the
agents constructing the activity system in which L2
learning occurs. However, more socioculturally-
oriented research is required to inform L2 policies,
curricula, books and classroom activities.
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